NS S
L/ O
o)arysc‘\

Hallaton C of E Primary School

Weriting Policy

Intent

Our aim at Hallaton C.E. Primary School is that all children are inspired by a range of authors’ writing in order that they become confident and
enthusiastic writers themselves. They appreciate the joy that good creative writing brings to the reader and understand that information can be
shared in an exciting way which inspires the reader to learn more.

Through engaging and meaningful writing contexts our aim is that each child:

¢ Has the ability to write with fluency and develops their author’s voice.

e Can think about the impact they want their writing to have on the reader and know how they will achieve this.

¢ Has a sophisticated bank of vocabulary, appropriate to their age, and a secure knowledge of writing techniques to extend details and descriptions.
e Can structure and organise their writing to suit the genre they are writing and include a variety of sentence structures.

e Displays excellent transcription skills that ensure their writing is well presented, grammatically correct with accurate spelling appropriate to their
age and stage.

* Re-reads, edits and improves their writing so every piece of writing they produce is to the best of their ability and better than the last.

Implementation

At Hallaton C.E. Primary children follow the Early Years Foundation Stage Curriculum and then the National Curriculum Programmes of Study in KS1
& KS2. Our long term writing plans are linked to class topic plans so that writing is always purposeful and meaningful.

EYFS
From the very beginning of their Foundation Stage education children are encouraged to use their early knowledge of letters and sounds to begin to
write words and simple sentences. Children are taught the correct letter formation during their phonics and writing lessons and teachers ensure
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good habits are formed from the beginning. Children are read to daily and new vocabulary is shared and discussed and children are encouraged to
extend their vocabulary in their spoken language and through role play. This early language development gives children the confidence to use
ambitious language as we recognise that their oral literacy feeds into their writing. Children enjoy sharing books and listening to a range of stories,
poems and non-fiction being read to them. They explore characters, settings and early plot development through re-telling stories and role play
experiences.

English National Curriculum - Years 1-6

Composition

In English lessons, across both KS1 and KS2, teachers plan writing units that follow a sequence of lessons; exploring quality texts, vocabulary and
work choices and a range of sentence structures appropriate to the genre they are being taught. This progressive build up ensures pupils have
extensive opportunities to practice newly taught writing skills. Teachers model the skills of planning, drafting, writing and editing. Lessons are
planned to teach the key skills of Composition, Transcription, Vocabulary, Grammar, Punctuation and Handwriting as outlined in the National
Curriculum 2014 English Programme of Study.

Throughout KS1 and 2 children’s vocabulary is a significant area of focus. Children are encouraged to use more ambitious choices in their written
work across all areas of the curriculum. Quality texts are chosen by class teachers across a range of genres; to engage children in their writing and to
provide quality examples of effective sentence structure, text order and coherence, character, setting and plot development. (See Appendix A which
is a working document and continually updated).

Grammar, Punctuation and Spelling

Children are taught the specific grammar rules, alternative spellings for the same sounds and to spell the Common Exception Words as outlined in
the National Curriculum for their year group. They are expected and encouraged to use skills they have already been taught in their independent
writing.
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Handwriting and Presentation
Children are encouraged to present their work to the best of their ability, they are taught to refine their letter formation so that letters take on more
uniformity of size and that ascenders and descenders are sitting correctly and proportionate. From Year 2, children are beginning to join their letters
with cursive joins dependent on their stage of development. Children in EYFS and KS2 write in pencil. Once these skills are sufficiently developed
Year 6 pupils are given a choice to write in pen. In KS1 pupils complete a Best Write in their English book at the end of a unit of work and in KS2
pupils present a final piece of work in their Best Write book. The sequence of learning for one unit normally lasts from 1 to 3 weeks. (See
Handwriting Policy) and will include grammar, text immersion, drama/talk for writing, planning, draft writing, editing and KS1 verbal evaluation and
KS2 self and peer assessment when they are ready.

Feedback

Regular feedback is given to children to help them to edit and improve their writing. Feedback helps children to understand what they have
achieved and what they need to do to improve further and is key to making accelerated progress. Children are encouraged to re-read and edit their
work regularly in purple pen as they work through a unit of work and to act on teacher’s verbal and written feedback and the quality “2 Stars and a
Wish” marking at the end of a unit of work. Teachers use the agreed mark scheme which ensures consistency across the school.

Assessment

Teachers use the Assessment Frameworks relevant to their year group or the level of the child to assess where the child is compared to year group
expectations (see Appendix B). Internal and external moderation will also inform decisions. Independent writing “2 Stars and a Wish” are linked to
the targets outlined in the assessment framework. In KS2 children will use these to do self and peer assessment to evaluate their own and other’s

work, as the final process of the Writing Learning Sequence.

Impact
The impact of our writing curriculum will be that:
¢ Children understand the importance of the written word and the impact it can have on our feelings, imagination and knowledge.

* They have high expectations of themselves and take pride in the effect their writing has on the reader and progress they make when editing and
improving their writing.



¢ They have a love of the English language, valuing the range and effect of carefully chosen vocabulary and phrases and are able to explain and
discuss the impact of these.

The impact of teaching and learning in writing will be assessed through the following whole school approach which uses both formative and
summative assessment measures to ensure children make at least good progress in their writing journey at Hallaton CE Primary School.

e Precise and appropriate feedback from adults with opportunities for children to regularly act on this feedback and edit their work
accordingly, following the School’s Formative Assessment & Feedback Policy

e Termly Book Scrutiny by subject leader/HT and teaching staff —to look at quality of writing in English, Science and Curriculum Books.

e Internal writing moderation in assessment weeks October, February and June.

e SLCP Group Moderation

e LCC Writing SATS Moderation Training Year 6

e Close collaboration with local schools to discuss new initiatives and ideas and to share the best and most relevant practice

Reviewed June 2025 and sent to Governors

Appendix A
Writing to entertain  Writing to persuade Writing to inform  Writing to discuss Hallaton Primary Writing Curriculum Overview
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Year Purpose / Text Type | Purpose / Text Type Purpose / Text Type | Purpose / Text Type | Purpose / Text Type Purpose / Text Type
Group | Autumn1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
EYFS All About Me Dinosaurs and Traditional Tales Pirates/Under the Sea | The world around us (The The World around us
Celebrations Farm focus) | (Minibeasts)
ey
i\ P T
Rg wtl;zua{‘ :o‘
‘Laauii\d‘
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R
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Learning set 2 sounds Learning set 3 sounds Learning set 3 sounds Recapping all taught Learning set 4 sounds and Recapping all sounds
and tricky words. and tricky words. and tricky words. sounds. tricky words. and tricky words.
Writing name. Beginning to write Writing simple To use a full stop and To use full stops and capital | Writing longer sentences
Writing initial sounds words, captions and sentences using finger | finger spaces when letters in a sentence. with longer words using
and CVC words. labels. spaces. Spelling tricky | writing a sentence. To read back over the their phonic knowledge
words correctly. sentence to make sure it to sound out these
makes sense. words.
Year Writing to entertain Writing to entertain Writing to entertain Writing to entertain Writing to entertain Writing to entertain
1/2 A Story retell Setting description Setting description Traditional tales - Character descriptions Narrative sentence
Character description Adventure story Princess and the Pea Poetry — acrostic poems structure — story retell
Year 1 Character description Writing to inform Myths & Legends — St Setting description -
2023- Writing to inform Informal letter George the Dragon Writing to inform senses
4 Party Invitation Weriting to inform Biography - David slayer — oral story Letter writing Weriting to inform

Lost Toy Poster

Instructions
Postcard

Attenborough

telling
Rhythmic Poems

Writing to inform
Wanted poster

Email writing
Wanted Poster

Instructions




Castle Non-Fiction -

labelling

" D For - }fy;evg o |
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Texts @ r = UM
DOGGER
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Year Writing to entertain Writing to entertain Writing to inform Writing to inform Writing to entertain Writing to entertain
1/2 B Story with familiar Traditional Tale from Instructions (Neil Explanation Text — Stories in the style of Julia Quest/adventure story
settings another country Gaiman) Lifecycle of an Emperor | Donaldson
Year 2 Poetry - Haiku Classic poetry (rhyme) — | Recount Penguin Play writing Writing to inform
2023- Edward Lear Poetry — poetic language Information Text -
4 Writing to inform Writing to entertain Writing to entertain and performance - Really Dinosaurs

Postcards
Letter — formal
Instructions
Recount

Writing to inform
Information texts -
animals

Poetry - Magic Box

Setting description
Fantasy story
Character description

Looking at Birds, Duck’s
Ditty

Writing to inform
Biography — Nelson
Mandela




Texts
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Year
3/4 A

2023-

Writing to entertain
Setting description
Writing to inform
Writing to persuade
Persuasive advert
Writing to discuss

Texts

Writing to entertain
Poetry — rhyme
Animal Fable
Writing to inform
Writing to persuade
Writing to discuss
Balanced argument

Writing to entertain
Acrostic poem
Writing to inform
Informal letter —
Roman soldier
Newspaper report
Writing to persuade
Writing to discuss
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" Dancing
Bear

Writing to entertain
Dilemma story
Setting description
Kenning poem -
animals

Writing to inform
Writing to persuade
Writing to discuss

Writing to entertain
Character description
Writing to inform
Anglo Saxon Non-
Chronological report
Writing to persuade
Persuasive speech
Writing to discuss

TONK BR

Writing to entertain
Journey Fantasy
adventure — portal
story

Writing to inform
Writing to persuade
Writing to discuss
Compare and contrast

*JOURNEY
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Year Writing to entertain Writing to entertain Writing to entertain Writing to entertain Writing to entertain
3/4B Setting description Winter poem (senses) Character description | Story retell — Build Up Retell a British legend story
Historical dream story Story retell Writing to inform Writing to inform
2024- Writing to inform Writing to inform Egyptian rhyming News Blog re British Legend
5 Instructions poem Writing to persuade e.g. Loch Ness Monster
Information text on Writing to persuade Writing to inform Writing to persuade
Stone Age Travel Brochure (India) Writing to discuss
Writing to persuade Writing to persuade Balanced debate — Writing to discuss
Writing to discuss Volcanoes friend or
Writing to discuss Writing to discuss foe?
Compare and contrast The Curse of
Tutankhamun
Texts THE EGYPTIAN
CINDERELLA
by Shirley Climo » illustrated by Ruth Heller
FIREWORK: MAKER'S
DAUGHTER
Year Writing to entertain Writing to entertain Writing to entertain Writing to entertain Writing to entertain
5/6 A Classic fiction - Rudyard | Historical Fiction - WW1 | Short story — Prequel Play writing The Hobbit — Character and
Kipling. Just So Story —War Horse Poetry — (Shakespeare) setting descriptions.
2023- Classic poems: Lewis Poetry: Poetic Language | Juxtapositions. Writing to inform Writing to inform
4 Carroll, Hilaire Belloc Writing to inform Writing to inform Information text Instructions

Writing to inform
Recounts: UFO’s and
Aliens

Diary entry

Writing to persuade
Writing to discuss

Informal letter

First person account
Instructions

Writing to persuade
Weriting to discuss

Writing to persuade
Writing to discuss
Discussion text,
argument & debate

Writing to persuade
Writing to discuss

Writing to persuade
Writing to discuss

Writing to entertain
War poem - Rhythm
and repetition
Writing to inform

Writing to persuade

Writing to discuss

MICHELLE MAGORIAN

GOODNIGHT
MISTER

-~

I
Writing to entertain
Poetry — aspirations
Writing to inform
Non Chronological
reports
Writing to persuade
Persuasive argument
Writing to discuss
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Year
5/6 B
Writing to entertain Writing to entertain Writing to entertain Writing to entertain Writing to entertain Writing to entertain
2024- Extended Narrative (Significant modern Flotsam — descriptive Own Lost Thing story.
5 Poetry — historical author focus) story. Writing to inform Writing to inform Writing to inform
narrative Writing to inform Writing to inform How to care for your Lost
Writing to inform Reports — Migration of | Writing to persuade Thing. Writing to persuade
Writing to persuade animals. Persuade — Witness Writing to persuade
Writing to persuade statement for Baby Writing to discuss
Writing to discuss Writing to persuade Bear Writing to discuss
Writing to discuss Writing to discuss
Writing to discuss Argument & debate —
Was Goldilocks Guilty?
Texts Paperman film Northern lights

Highway man (poem)

PHILIP
PULLMAN

NORTHERN
LIGHTS

MIGRATION




Whole
school
texts

P uand - 2024 & DAVID WIESNER ). 2025
e S Year 1 Flotsam

m@ : Hff Vertical
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1 vear2: 3/4 Setting

Message in a Bottle d inti & Di
Year 3/4 Newspaper escriptions ary

report
Year 5/6 Discussion text

10




Appendix B

Writing Progression Across The School

Guidance for teachers - Main principles *

e The writing progression document should be used as a supporting tool for internal school moderation and in reaching teacher assessment judgements.
[t is not a formative assessment tool and is not intended to guide individual programmes of study, classroom practice or methodology, although may
help to identify ‘gaps to be addressed’.

e Itdoes notnot cover all of the content of the national curriculum.

e Teachers need to base their judgement on a broad range of evidence, which will come from day-to-day work in the classroom. This should include work
in curriculum subjects other than the one being assessed, although a pupil’s work in that subject alone may provide sufficient evidence to support the
judgement.

e A degree of subjectivity is needed when assessing writing and teachers are therfore given some flexibility in reaching a rounded judgement about a
pupil’s overall attainment in writing.

e Teachers should be confident that pupils have met the standards preceding the one at which they judge them to be working. However, they are not
required to have specific evidence for that judgement. A pupil’s work which demonstrates that they are meeting a standard is sufficient to show that
they are working above preceding standards.

e A pupil’s writing should meet all the statements within that standard. However, teachers can use their discretion to ensure that a particular weakness
does not prevent an accurate judgement of a pupil’s overall attainment.

e Ifapupil isjudged to have a particular weakness, a teacher may use their professional judgement about whether the pupil has met the standard
overall. Teachers must be able to justify their decisions and demonstrate how the child has been supported in addressing this weakness.

e A particular weakness can relate to a part or the whole of a statement (or statements) and may relate to a learning difficulty, but it is not limited to this.
Similarly, a learning difficulty does not automatically constitute a particular weakness that would prevent an accurate judgement. The same overall
standard must be applied equally to all pupils.

Qualifiers and examples *
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Some of the statements within this progression document contain qualifiers (‘some’, ‘many’ and ‘most’) to indicate the extent to which pupils demonstrate
the knowledge or skill required. Where qualifiers are used, they have consistent meaning: ‘most’ indicates that the statement is generally met with only
occasional errors; ‘many’ indicates that the statement is met frequently but not yet consistently; and ‘some’ indicates that the knowledge or skill is starting
to be acquired and is demonstrated correctly on occasion, but is not yet consistent or frequent.

Some of the statements contain examples. These do not dictate the evidence required, but show only how that statement might be met. Teachers should
refer to the national curriculum to exemplify the statements, and can use STA’s exemplification materials (where applicable for years 2 and 6).

* Sourced from statutory government guidance, ‘Key stage 2 teacher assessment guidance for schools and local authorities, December 2020’
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Independent Work **

Pupils’ writing, on which teachers base their judgements, must be produced independently by the pupil. However, teachers should keep in mind that the
national curriculum states writing can also be produced through discussion with the teacher and peers.

A piece of independent writing may therefore provide evidence of a pupil demonstrating some ‘pupil can’ statements independently, but not others. For
example, a pupil may produce an independent piece of writing that meets many of the statements relating to composition and the use of grammar but does
not demonstrate independent spelling. This could be because the teacher has provided the pupil with domain-specific words or corrected their spelling.
Teachers may use success criteria in lessons to help pupils understand what they have learnt and to help them judge whether a pupil has met the
objectives for a piece of writing. Using success criteria does not mean that a pupil’s writing is not independent. Teachers would simply need to avoid
modelling or over scaffolding the expected outcome. Furthermore, using detailed success criteria as a teaching tool for one aspect of writing could still
provide independent evidence of other ‘pupil can’ statements which have not been mentioned.

Writing is likely to be independent if it:

e emerges from a text, topic, visit or curriculum experience in which pupils have had opportunities to discuss and rehearse what is to be written
about;

e enables pupils to use their own ideas and provides them with an element of choice - for example, writing from the perspective of a character they
have chosen themselves;

¢ has been edited, if required, by the pupil without the support of the teacher, although this may be in response to self, peer or group evaluation;
and/or

e is produced by pupils who have, if required, sought out classroom resources, such as a dictionary or thesaurus, without being prompted to do so by
the teacher.

Writing is not independent if it has been:
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e modelled or heavily scaffolded;
e copied or paraphrased;
e edited because of direct intervention by a teacher or other adult - for example, when the pupil has been directed to change specific words for

greater impact, where incorrect or omitted punctuation has been indicated, or when incorrectly spelt words have been identified by an adult for
the pupil to correct;

e produced with the support of electronic aids that automatically provide correct spelling, synonyms, punctuation or predictive text; and/or

e supported by detailed success criteria that specifically direct pupils what to include, or where to include it, in their writing - such as directing them
to include specific vocabulary, grammatical features or punctuation.

** Sourced from statutory government guidance, ‘Teacher assessment frameworks at the end of key stage 1/2 for 2018/19 onwards’
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https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/740343/2018-19_teacher_assessment_frameworks_at_the_end_of_key_stage_1_WEBHO.pdf

1 Beginning (Working Towards)

1Ba sit correctly at a table holding a pencil comfortably and correctly
1Bb begin to form lower-case letters and 0-9 in the correct direction and orientation, starting and finishing in the right place
1Bc orientate writing correctly (top to bottom, left to right)
1Bd begin to leave finger spaces between words
1Be link phonemes to graphemes to write simple CVC words
1Bf say out loud what you are going o write about and form it into a sentence
1Bg recoghise letters and simple words and phrases that are used to convey meaning
1Bh use capital letters for your own name and the personal pronoun 'T'
1Bi Jjoin words/ideas with and e.g. fish AND chips
1Bj write simple sentences and phrases
1Bk begin to show an awareness of how full stops are used e.g. the end of a sentence
1Bl read your writing to the teacher so they can understand it
1Bm read aloud your writing clearly enough to be heard by your peers and the teacher
1 Within (Expected)
1Wa | form most letters with the correct orientation
1Wb | spell words containing each of the 40+ phonemes already taught
1Wc | spell most common tricky words
1Wd | use the spelling rule for adding -s or -es as the plural marker for most nouns and the third person singular marker for verbs
1We | use the prefix un-
1Wf | use -ing, -ed, -er and -est where no change is needed in the spelling of root words
1Wg | write from memory simple sentences dictated by the teacher using sounds to help and writing tricky words
1Wh | use capital letters for the days of the week and the months of the year
1Wi use a capital letter for the names of people, places and the personal pronoun 'T'
1Wj use full stops and capital letters in some sentences
1Wk | question marks or exclamation marks are used in some sentences occasionally WHAT +! sentences
iwi begin to use story language, i.e. repetitive phrases and rhythmic language
1Wm | sequence sentences to form short narratives
1Wn | sequence ideas appropriately e.g. stories have a beginning, middle or end or instructions are in the correct order
1Wo | begin to link some simple appropriate vocabulary to the context e.g. once upon a time, happily ever after
1Wp | begin to use fronted adverbials appropriate to the context - First, then, next, after that, finally
1Wgq | include some interesting descriptive language e.g. for appearance, feelings, characters and settings
1wr sometimes attempt to match sentence structures to purpose
1Ws | use the grammatical terminology in English Appendix 2 in discussing their writing
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1W+t | writing can generally be read without mediation
1Wu | re-read what you have written to check that it makes sense
1 Surpassing (Greater Depth)
1Sa form lower case letters correctly
1sb begin to join some letters in a cursive script
15c use spaces between words that reflect the size of letters
1sd learn to spell all common exception words for year 1
1Se plan what you are going to write about
1sf begin to show some features of the chosen genre
1sg group related ideas together and say what you want to write, sentence by sentence
1sh begin to use subordination to show time and reason e.g. when, because
1Si use some features of written Standard English I was/they were he was/you were/It was/
15j question marks or exclamation marks are used in some sentences
1sk use a range of connectives to make a compound sentence e.g. BOYS sentences
15l use an 'as q, like a’ sentences to show SIMILES sentences
1Sm use 2A sentences - adjectives preceding a houn in a compound sentence
1Sn use LIST sentences - use 3 or 4 adjectives before the noun
150 use commas for list ING sentences
1sp sustain writing for purpose and audience
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2 Beginning ( Working Towards )

2Ba form lower-case letters of the correct size.

2Bb form lower-case letters in the correct direction, starting and finishing in the right place

2Bc form lower-case letters of the correct size relative to one another in some of their writing

2Bd use spaces between words

2Be begin to spell common exception words for year 2

2Bf segment spoken words into phonemes and represent these by graphemes, spelling some words correctly and making
phonically-plausible attempts at others

2Bg plan what you are going to write about

2Bh begin to show some features of the chosen genre

2Bi write narratives about personal experiences and those of others (real/fictional/poetry)

2Bj write about real events

2Bk group related ideas together and say what you want to write, sentence by sentence

28I use full stops and capital letters in some sentences

2Bm question marks or exclamation marks are used in some sentences

2Bn begin to use subordination to show time and reason e.g. when, because

2 Within (Expected)

2Wa write lower case, capital letters & digits of the correct size, orientation & relationship to one another & to lower case

2Wb use spacing between words that reflects the size of the letters

2Wc spell words with contracted forms

2wd segment spoken words into phonemes and represent these by graphemes, spelling many of these words correctly and making
phonically-plausible attempts at others

2We spell many common exception words

2Wf use simple, appropriate text features

2Wg show an awareness of paragraphs

2Wh use prepositions

2Wi begin to choose words for effect

2Wj use simple expanded noun phrases to describe and specify LIST SENTENCES

2Wk use pronouns to avoid repetition

2WI start some sentences in different ways e.g. subjects; pronoun

2Wm use sentences with different forms: statement, question, exclamation and command

2Wn write simple, coherent narratives about personal experiences and those of others

2Wo write about real events, recording these simply and clearly

2Wp use full stops, capital letters and question marks mostly correctly

2Wgq use commas for list ING, ING, ING SENTENCES

2Wr use or, and, but appropriately

2Ws use when, if, that, or because' to subordinate clauses. Use IF, IF, THEN sentences
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2w+ use the present and past tenses correctly and consistently
2Wu proof-reading to check for errors in spelling, grammar and punctuation
2 Surpassing  ( Greater Depth )
2Sa use the diagonal and horizontal strokes needed to join some letters
2sb spell most common exception words
25c add suffixes to spell longer words, incl: -ment, -ness, -ful, -less, -ly
2sd use the punctuation taught at key stage 1 mostly correctly
2Se plan your writing by discussing and recording ideas
2sf write effectively & coherently for different purposes, drawing on reading to inform the vocab. & grammar of their writing
259 make adventurous word and language choices appropriate to the style and purpose of the text
2sh structure narrative and non-fiction writing but this may not be balanced
2si use different sentence starters
2sj use conjunctions within sentences 2 PAIRS SENTENCES
2sk use conjunctions at the beginning of sentences e.g. when, if
2sl distinguish between homophones and near homophones
25m use determiners a/an correctly
25n learn the possessive apostrophe (singular) [e.g. the girl's book]
250 BOYS sentences - two part sentence
25p begin to punctuate speech with inverted commas
25q use an 'as q, like a' sentences to show SIMILES
2sr make simple additions, revisions and proof-reading corrections to their own writing
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3 Beginning (Working Towards)

3Ba use the diagonal and horizontal strokes to join letters most of the time

3Bb plan your writing by discussing and recording ideas

3Bc show some attempts to organise and group related ideas together (Paragraphs)

3Bd structure narrative and non-fiction writing but this may not be balanced e.g. long beginnings and sudden endings

3Be structure non-narrative material, using simple organisational devices

3Bf use different sentence starters VERB, PERSON SENTENCE

3Bg use conjunctions within sentences

3Bh use conhjunctions at the beginning of sentences e.g. when, if BOYS sentences

3Bi use commas in lists ING, ING, ING SENTENCES

3Bj use determiners a/an correctly

3 Within (Expected)

3Wa use the diagonal and horizontal strokes that are needed to join letters and understand which letters, when adjacent to one
another, are best left not-joined

3wb organise ideas in sections or paragraphs, to distinguish between information, events or processes (links between paragraphs
may be unclear)

3Wc begin to use technical language appropriate to text type

3wd make adventurous word and language choices appropriate to the style and purpose of the text SHORT SENTENCES
3 ED SENTENCES

3We include a beginning, middle and end in narratives, with events sequenced logically and a resolution included

3wf use adverbs to add detail to actions DOUBLE LY SENTENCES

3Wg in non-narrative material, use simple organisational devices [for example, headings and sub-headings]

3Wh express viewpoint (opinion, attitude, position) but this may not be maintained

3Wi use first and third person consistently

3Wj choose tense appropriate for the fext - type

3wk use commas when listing more detailed ideas 2 PAIRS SENTENCES

3wl use 'who' and 'that’ appropriately

3Wm | use the present perfect form of verbs in contrast to the past tense

3Wn use expanded noun phrases - AD, SAME AD SENTENCES

3Wo use adverbs and prepositions to express time and cause e.g. after a while, eventually, because, the reason that, so

3Wp choose vocabulary to engage the reader

3Wq choose nouns or pronouns appropriately for clarity and cohesion and fo avoid repetition

3wr use and punctuate direct speech

3Ws use most determiners correctly

3wt use capital letters correctly

3Wu use full stops correctly

3Wv use question marks correctly
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3Ww use commas for lists correctly
3Wx use apostrophes for contraction correctly
3Wy use colons for lists mostly correctly
3wz use apostrophes for possession mostly correctly
3 Surpassing (Greater Depth)
3S5a use paragraphs to organise narrative and nonfiction writing
3sb use a range of technical language
3sc use a range of descriptive language P.C SENTENCES EMOTION WORD, COMMA SENTENCES
35d use a range of figurative language Use AS A LIKE A SENTENCES to show SIMILES
3Se evaluate and edit work
3sf use commas after fronted adverbials e.g., Amazingly, she jumped over a fence Emotion word, (comma) sentences
35¢g use and punctuate direct speech with inverted commas and other punctuation
3Sh indicate possession by using the possessive apostrophe with plural nouns
3si build a progressively varied range of sentence structures, including complex sentences NOUN, WHICH/WHO/WHERE
SENTENCE
3sj develop characters with some thoughts and feelings
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4 Beginning (Working Towards)

4Ba organise ideas in sections or paragraphs, to distinguish between information, events or processes (links between
paragraphs may be unclear)

4Bb begin to use a range of technical language

4Bc use a range of descriptive language P.C SENTENCES EMOTION WORD, COMMA SENTENCES

4Bd begin to use a range of figurative language - metaphors & personification Use AS A LIKE A SENTENCES to show
SIMILES

4Be make adventurous word and language choices appropriate to the style and purpose of the text SHORT SENTENCES

4Bf use first and third person consistently

4Bg create characters with some thoughts and feelings

4Bh use adverbs to start sentences e.g. slowly, carefully, sometime later

4Bi use and punctuate direct speech

4Bj use expanded noun phrases - AD, SAME AD SENTENCES

4Bk use a wider range of conjunctions within sentences

4 Within (Expected)

4Wa use further prefixes and suffixes and understand how o add them

4Wb spell further homophones

4Wc place the possessive apostrophe accurately in words with regular plurals [for example, girls’, boys'] and in words with
irregular plurals [for example, children's]

4wd use paragraphs to organise narrative and nonfiction writing

4We choose vocabulary to add interest P.C SENTENCES 3 BAD - DASH SENTENCES

awf choose vocabulary to add clarity Description: details sentences

4Wg choose vocabulary to introduce opinion and persuasion MANY QUESTIONS SENTENCES

4Wh write well-paced events in narratives

4Wi build a progressively varied range of sentence structures, including complex sentences NOUN, WHICH/WHO/WHERE
SENTENCE

4Wj write narrative with a build-up and problem/climax towards a defined ending

4Wk proof-read for most spelling and most punctuation errors

4w extend the range of sentences with more than one clause by using a wider range of conjunctions, including when, if,
because, although BOYS sentences

4Wm | use commas after fronted adverbials eg, Amazingly, she jumped over a fence. Emotion word, (comma) sentences

4Wn indicate possession by using the possessive apostrophe with plural nouns

4Wo use all determiners correctly 3 ED SENTENCES

4Wp use and punctuate direct and reported speech with inverted commas and other punctuation

4Wq use capital letters correctly

4Wr use full stops correctly

4Ws use question marks correctly
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4w+ use commas for lists correctly

4Wu use apostrophes for contraction correctly

4Wv use colons for lists mostly correctly

4 Surpassing (6reater Depth)

4Sa use paragraphs to signal a change of time, scene, action, mood or person

4sb use a range of connecting words and phrases appropriate to text type

4Sc use some appropriate layout features to enhance organisation

4sd select interesting vocabulary to engage the reader

4Se select appropriate / technical grammar and vocabulary to interest the reader

4sf show characters' thoughts, feelings and relationships (‘show me don't tell me’ and dialogue) 0.I sentences

45g describe settings and create atmosphere (e.g. dialogue, powerful verbs, short sentences, punctuation [ellipses /
exclamation marks.]) Irony

4Sh begin to use commas to mark embedded clauses e.g. The pirate, with his cutlass clenched in his teeth, swung onto the ship
Getting worse / getting better

4Si identify the audience for and purpose of the writing

23




5 Beginning (Working Towards)

5Ba use some appropriate layout features to enhance organisation

5Bb select some interesting vocabulary to engage the reader

5Bc use expanded houn phrases to add detail

5Bd show characters’ thoughts and feelings ('show me don't tell me’ and dialogue) 0.I sentences 3_ed sentences
(Yr4) Emotion work (Yr4)

5Be create characters with some interaction to reveal feelings

5Bf describe settings and create atmosphere. (e.g. dialogue, powerful verbs, short sentences, punctuation [ellipses /
exclamation marks.]) Irony

5Bg use logical conjunctions in addition to those that signal time

5Bh use causal conjunctions in addition to those that signal time

5Bi extend and develop paragraphs usually around a topic, main point, event or idea

5Bj begin to use commas to mark embedded clauses e.g. The pirate, with his cutlass clenched in his teeth, swung onto
the ship. Getting worse / getting better

5 Within (Expected)

5Wa identify the audience for and purpose of the writing

5Wb spell most words correctly, including common exception words from the year 3 & 4 spelling words

5Wc use further organisational and presentational devices to structure text and to guide the reading (for example,
headings, bullet points, colon for a list, underlining)

5wd select appropriate / technical grammar and vocabulary to interest the reader

5We start sentences in a variety of ways. (Range of fronted adverbials / Position of clauses)

5Wf use paragraphs to signal a change of time, scene, action, mood or person

5Wg use a range of connecting words and phrases appropriate to text type

5Wh use a range of figurative language devices (e.g. similes, metaphors, and personification) Personification of
weather

5Wi ensure correct subject and verb agreement when using singular and plural.

5Wj ensure the consistent and correct use of tense throughout a piece of writing

5Wk understand and use the grammar for Year 5 in English Appendix 2

5wl use devices to build cohesion within and across paragraphs (adverbials of time, place, number / tense / pronoun
use / conjunctions) The more, the more

5Wm begin to use brackets, dashes or commas to indicate parenthesis. Object / person sentences

5Wn indicate degrees of possibility using adverbs or modal verbs. Imagine 3 examples

5Wo use the perfect form of verbs to mark relationships of time and cause

5Wp edit, assess and improve their own and others writing by:
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- proposing changes to vocabulary and grammar (use a thesaurus)
- considering purpose and audience.
- ensuring tense accuracy

5Wq use capital letters correctly
5Wr use full stops correctly
5Ws use question marks correctly
5Wt use commas for lists correctly
5Wu use apostrophes for contraction correctly
5Wv use apostrophes for possession correctly
5Ww use brackets mostly correctly
5Wx use dashes for lists mostly correctly
5Wy use colons for lists mostly correctly
5 Surpassing (Greater Depth)
5Sa handwriting is fluent, legible, joined and written with increasing speed
55b manage the development of ideas across the text e.g. closing refers to the opening
5S¢ use pronouns, adverbials, connectives and subject specific vocabulary to develop cohesion between and within
paragraphs. (Across a range of text types.)
55d consistently select vocabulary to reflect shades of meaning
5Se prepositional phrases
55f use colons and semi colons in a list. Tell: show 3; examples / When; when; when; then.
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6 Beginning (Working Towards)

6Ba write for a range of purposes
6Bb use paragraphs to organise ideas
6Bc in narratives, describe settings
6Bd in narratives, describe characters
6Be in non-narrative writing, use simple devices fo structure the writing
6Bf use capital letters mostly correctly
6Bg use full stops mostly correctly
6Bh use question marks mostly correctly
6Bi use commas for lists mostly correctly
68Bj use apostrophes for contraction mostly correctly
6Bk spell correctly most words from the year 3 / year 4 spelling list
68l spell correctly some words from the year 5 / year 6 spelling list
6Bm use legible handwriting
6 Within (Expected)
6Wa | spell correctly most words from the year 5 / year 6 spelling list
6Wb | maintain legibility in joined handwriting when writing at speed
6We write effectively for a range of purposes and audiences
6Wd | select language that shows good awareness of the reader
6We in narratives describe atmosphere
6Wf integrate dialogue in narratives to convey character and advance the action
6Wg | select vocabulary that reflect what the writing requires, doing this mostly appropriately
6Wh | select grammatical structures that reflect what the writing requires, doing this mostly appropriately
6wi use a range of devices to build cohesion (for example, conjunctions, adverbials of time and place, pronouns,
synonyms) within and across paragraphs
6W; use a wide range of clause structures, sometimes varying their position within the sentence
6Wk | use verb tenses consistently and correctly throughout their writing
6wI use capital letters correctly
6Wm | use full stops correctly
6Wn | use question marks correctly
6Wo | use commas for lists correctly
6Wp | use apostrophes for contraction correctly
6Wq use apostrophes for possession correctly
6Wr

use commas to clarify meaning or avoid ambiguity in writing
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6Ws

use colons mostly correctly

6wt use semicolons mostly correctly

6Wu use brackets mostly correctly

6Wv use dashes mostly correctly

6 Surpassing (Greater Depth)

6Sa write effectively for a range of purposes and audiences

65b select the appropriate form and drawing independently on what they have read as models for their own writing
(e.g. literary language, characterisation, structure)

6Sc distinguish between the language of speech and writing and choose the appropriate register

65d exercise an assured and conscious control over levels of formality, particularly through manipulating grammar
and vocabulary to achieve this

6Se use the range of punctuation taught at KS2 correctly (e.g. semi-colons, dashes, colons, hyphens) and, when

necessary, use such punctuation precisely to enhance meaning and avoid ambiguity

27




